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Prompt 
1 

Identify goals for recruiting high-quality candidates, including candidates from a broad range of 
backgrounds and diverse populations, and how evidence will be collected, shared, and used to increase 
the educator pipeline.  NOTE: Responses should not exceed one page per prompt. 
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Prompt 
2 

Describe the strategies and actions in place to co-select clinical educators and collaborate to prepare, 
evaluate, and support high-quality clinical educators, both provider and school-based, who 
demonstrate a positive impact on candidates’ development and pre-k-12 students.  NOTE: Responses 
should not exceed one page per prompt. 
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Prompt 
3 

Describe the design and implementation of clinical experiences, utilizing various modalities, of 
sufficient depth, breadth, diversity, coherence, and duration to ensure candidates demonstrate their 
developing effectiveness and positive impact on pre-k-12 students (For instructional 
leader programs, ensure how clinical experiences allow opportunities for candidates to practice 
applications of content knowledge and skills.).  NOTE: Responses should not exceed one page per prompt. 
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Prompt 
4 

Describe the process partners use in the program design, evaluation, and decision-making for 
continuous improvement.  NOTE: Responses should not exceed one page per prompt. 
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Prompt 
5 

Describe how partners will collaborate and make decisions to ensure candidate preparation is inclusive 
of LEA curricular content and materials. NOTE: Responses should not exceed one page per prompt. 
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Primary 
Partnership 
Outcomes 

As partners work together to develop and implement the primary partnership agreement, 
describe the desired EPP and LEA short-term and long-term outcomes of the partnership 
agreement. Include a timeline if applicable. 
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	Prompt 1: The Helen DeVos College of Education (COE) works year-round with the university's Admissions Office and Local Education Agencies (LEAs), including Cleveland City Schools, to identify and recruit potential education majors throughout the region at both the undergraduate and post-baccalaureate levels.  These efforts include the identification and recruitment of Instructional Leadership licensure candidates.   The EPP and the LEA jointly conduct recruitment initiatives through the Teacher Education Committee (TEC) and direct meetings with Cleveland City School administrators.  These initiatives are greatly informed by the human resource needs of Cleveland City Schools.  The TEC membership consists of the Director of Human Resources and the Director of Academics from Cleveland City Schools (CCS).  These LEA representatives serve along with faculty from both the EPP and across other academic schools and colleges of the university.  Recruitment efforts for traditional undergraduate and post-baccalaureate candidates include direct marketing, regional job fairs, and direct recruitment of current undergraduates in subject specific majors (i.e. Mathematics, TESOL, Chemistry, etc).   Potential candidates for Tennessee's alternative licensure path of job-embedded is a joint efforts between Cleveland City Schools the Graduate Education Office at Lee University.  When interest is shown, candidates are referred to the Graduate Education Office for requirements and resources necessary for the job-embedded licensure. The recruitment of Instructional Leadership candidates is more nuanced and relational between current leadership in the Cleveland City Schools and graduate faculty of Lee University. Data used to develop the current Recruitment Plan of the EPP include: 1) TNDOE's Diversity Report for Cleveland City Schools, 2) TNDOE's student population data for Cleveland City Schools, 3) Cleveland City Schools' turnover rates in specific licensure areas, 4) TNSBE's Report Card data, and 5) TNDOE's Annual Reports of the EPP.  These data have directed both strategies and goals.  One distinct effort in the past two years has been finding a way to address ELL students in CCS.  Twenty-four percent of the CCS population are designated ELLs.  Lee University's EPP is working with the College of Arts and Sciences, specifically the TESOL faculty, in preparing students for traditional licensure or the job-embedded track.   Examples of actionable changes since the implementation of this plan include 1) the identification of bilingual teacher education candidates during freshmen coursework, 2) the re-structuring of scholarship opportunities for Cleveland City Schools' graduates, (staring with the fall of 2020, any Cleveland City School graduate who is full Pell eligible and has a 21 on the ACT can attend Lee University tuition free via the Lee U Promise Scholarship; the TEC is working with the counseling staff of Cleveland High School to identify possible students; especially those interested in teaching.), and 3) offering add-ons in TESOL or SPED as a summer package at a reduced tuition rate.   
	Prompt 2: The Helen DeVos College of Education's (COE) Teacher Education Program (TEP) has enjoyed mutually beneficial relationships with our LEAs for decades. The TEP is governed by the Teacher Education Committee (TEC) whose membership includes our primary partner's Director of Human Resources and the Director of Academics in the CCS.  The TEC approves and modifies all admission requirements, curricular and clinical preparation, and evaluations. Currently, State Recognized Partnership Agreements (SRPA) are approved between the TEP and all LEAs.  Specific to Cleveland City Schools, the relationship with Lee University is deeper and more nuanced than what can be reflected in the current MOU.   To support classroom teachers in the LEA, Lee University offers all Clinical Supervisors and Clinical Mentors a free graduate course for their efforts preparing teacher candidates. Mentor training is required at the beginning of each semester, along with the dissemination of TEP manuals and videos by the Director of Teacher Education. These retention efforts were initiated by the EPP and welcomed by the LEA. Clinical Supervisors and university faculty are invited to attend district-wide in-services and Professional Development opportunities. Collaboration has been and will continue to be essential as the partnership explores new opportunities for growth for clinical mentors and supervisors.    Instructional Leadership candidates and graduates follow a similar selection and preparation path, albeit with unique constructs to education leadership and differing assessment tools aligned with Tennessee's TILS.  In the past four years there have been seventeen completers in the Educational Leadership program.  Three of which are now employed in the Cleveland City Schools in academic leadership positions.  Internships, supervision, and assessments (including university grades) for these three and others are agreed upon between Lee University and Cleveland City Schools for all graduate students who do any clinical work in Cleveland City Schools.  Educator Preparatory Policy 5.504 is referenced frequently by the Director and Dean of the EPP in both TEP meetings, as well in discussion by the Director with CCS's Human Resources Department when selecting appropriate clinical placements and educators.   
	Prompt 3: From Lee University's SRPA Prompt 2:  "The EPP and LEA will co-select qualified and effective school-based clinical educators. For each preparation program type, the LEA and EPP will identify the indicators of effectiveness for the clinical educators. The LEA will provide to the EPP the school-based mentor’s information placed with the candidate to ensure that the mentor meets the requirements in the Educator Preparation Policy.   The EPP will request from the LEA recommendations of effective educators no longer employed by the LEA to serve as clinical educators. The EPP will involve the LEA in the interview process for provider-based clinical educators.   The EPP will assess clinical practice experience by soliciting feedback from program completers, school-based mentors, and provider-based clinical supervisors. Data will be summarized and shared with the LEA to address any areas for improvement in clinical experience. Clinical educators will receive actionable feedback on their performance through observation and assessment for purposes of improvement. School and provider-based clinical educators will have the opportunity to participate in EPP and LEA training and professional development in order to increase their effectiveness as clinical educators. LEAs will allow EPP representatives to attend professional development opportunities as appropriate in order to stay informed of best practices in the field.  With the goal of retaining high-quality clinical educators, the LEA and the EPP will work toward identifying ways the clinical educator is recognized for their work and training. The EPP will seek feedback from the clinical educators for the purpose of improving their experience and, in turn increase the retention of high-quality clinical educators."  Typically, no later than the third semester of the various undergraduate programs, all candidates begin a carefully crafted professional sequence which ensures the ability to use discipline-specific practices to advance the learning of all students toward attainment of college- and career-readiness standards.  Post-baccalaureate candidates begin a similar sequence in their first semester.  To ensure candidates meet content standards, program matrices have been completed which align discipline specific Specialized Professional Associations (SPA) standards with program coursework.  InTASC standards are aligned to all EPP created assessments/rubrics, to the Tennessee Educator Acceleration Model (TEAM) and to courses in the professional sequence.  Candidates are exposed to college- and career ready standards throughout the Professional Education Requirements (professional sequence) required of all candidates.  edTPA reflections and exit interviews with Clinical Mentors and University Supervisors reinforce theory to practice learning.Expectations for Education Leadership licensure candidates follows TILS.  Expectations for clinical experiences and competencies are spelled out clearly in these standards and aligned in the assessment tool for all candidates.  Cleveland City Schools and Lee University's Education Leadership faculty members discuss these expectations prior to each candidate's clinical experiences, during each candidate's clinical experiences, and in summation.  It has been of great assistance to this relationship that the Director of Schools for Cleveland City Schools has taught a required course in the program on Professional Learning Communities. 
	Prompt 4: Cleveland City Schools (CCS) give input into the EPP's program design and evaluation in two ways: formally through the Teacher Education Committee, and informally through daily interactions.  SRPA are discussed and negotiated annually with all LEAs, including CCS.  Clinical experiences, expectations, and selection are tantamount in these discussions.  EPP faculty frequently attend and/or lead Professional Development in CCS.  CCS also uses the university's facilities for Professional Development (this year it was a large CKLA curriculum training).  More specifically to decision making , transition points for candidates come at 1) admission to the TEP, 2) admission to student teaching, 3) admission to the second student teaching placement, and 4) exiting/completion of the program.  At each of the first three points LEA representatives, both school and central office based professionals, weigh-in and approve the candidate's progression.  Starting in methods and carrying on through student teaching, candidates receive regular feedback from both university supervisors and cooperating teachers.  For successful completion of the program, Clinical Mentors will have contributed a minimum of six formal evaluation on candidates, and two summative evaluations.  Two sources of assessment are Final Evaluation of Student Teachers/Interns (ST/I) and the Professional Dispositions Review (PDR).  Both the ST/I and the PDR were initially constructed and recently edited by the EPP with input and approval of the TEC and the Assessment Committee (each with LEA representation).  All assessment items on the ST/I are linked to outcome goals of the EPP with detailed rubrics for delineation.  The ST/I is completed electronically by the University Supervisor and the Cooperating Teacher two times each during the final clinical semester of a candidate's preparation.  The PDR is completed simultaneously resulting in four dispositional assessments during the final clinical semester.  Along with the EPP-created ST/I and PDR instruments, all candidates in student teaching or their Internship II are assessed a minimum of three times using Tennessee's TEAM (Tennessee Educator Acceleration Model) assessment rubric.  This instrument is used by a majority of LEAs in Tennessee to evaluate licensed educators.  Finally, no candidate is recommended for licensure (exit requirement) if not recommended by both their university supervisor and the two cooperating teachers.  Per the Instructional Leadership program, all goals, key assessments, expectations in clinical experience, and graduation requirements have been reviewed by Cleveland City Schools.  Agreed upon goals align directly with the TILS.  Key assessments and clinical experiences are back-end loaded into the internship and assessed by both university and LEA representatives, aligning directly with outcome goals of the program.  And finally, graduation requirements are dependent upon the successful completion of the internship.  Continuous improvement comes from the TEC looking at the SRPA (and this PPA), data points at differing times during a candidate's or cohort's progression through the program, and at each candidate individually.  Praxis scores, edTPA scores, Report Card data, and State Report data also provide data points to the TEC when assessing the performance of the Teacher Education Program. 
	Prompt 5: All Cleveland City Schools textbooks and materials are on-hand in the EPP's Curriculum Library.  CCS curriculum is modeled and required in pedagogical classes, and formal evaluations are conducted with TEAM materials.    
	Primary Partnership Outcomes: Expected outcomes don't differ to greatly from the responses found in the first five prompts of this document.  The EPP must stay attentive to the needs of CCS and use their resources and expertise to identify those needs.  Right now in the short-term both Lee U and CCS are working on bi-lingual instructors and staff.  High-need subject areas remain.  


